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I. Executive Summary 
 
The 21st Century Community Learning Centers (21st CCLC) program is a federal 
initiative authorized by the No Child Left Behind (NCLB) Act of 2001 that provides 
out of school time opportunities for academic enrichment to help students meet state 
and local performance standards in core academic subjects. Programs and activities 
are designed to reinforce and complement the regular academic program of 
participating students. Families of students are also offered opportunities for literacy 
and related educational development. 
 
The purpose of this study is to provide a comprehensive description of the 
implementation and impact of Early Independent School District’s (EISD) ACE 
program for Year 1 of the program (2014-2015 academic school year). 
 
The six research questions are aimed at getting a comprehensive assessment of the 
intended program activities at the ACE Centers.  
 

 Program Structure:  Was the program implemented as intended? 
 Resources:  Were requisite resources available for program success? 
 Implementation Practices:  Were program practices well implemented? 
 Outputs-Activities:  Are activities targeted to student needs and well 

implemented? 
 Outputs-Participation:  Were program modifications made to increase 

participation in program activities? 
 Opportunity Analysis:  How many and how varied were the proposed activities 

allocated to academic support, enrichment, family engagement, college and 
career? 

 
Overview of the Early ISD’s ACE Program: 
 
Early ISD was notified during the summer of 2014 that their grant application had 
been accepted and that they would join the other Cycle 8 school districts that had 
received their grant in 2013.  Therefore, this is the first year of implementation f the 
ACE Grant Project for Early ISD.  
 
Early Independent School District (EISD) is located in rural central Texas, 150 miles 
from Abilene and Austin, Texas. Early is a small isolated community in Brown County 
with a population of 2,767 of which 15% are Hispanic and over 19.3% live in 
poverty (2010 US Census). In addition, 13.3% of the population does not speak 
English at home and the per capita annual income is $18,698, as compared to 
$24,870 for the State of Texas. Also, the unemployment rate for this area is 10.5% 
which is higher than the state at 7%. Approximately, 20%, of the target region’s 
working age population do not have a high school diploma, and only 17% of the 
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labor force had a bachelor’s degree or higher as compared to 34.2% for Texas. 
Overall, EISD and this region’s demographics include high incidences of poverty, 
limited English proficiency, substance abuse, crime, gang activity, high dropout rates 
and low academic achievement. The community is composed of blue-collar workers 
and over 65% live in rental property.  The children have few, if any, resources to 
enhance their academic achievement in the home and that coupled with the isolation 
of the community makes the role of EISD vital in meeting the needs of the students. 
Although the parents are poorly educated, they are emphatic about changing the 
future for their children. 
 
EISD’s ACE Program served 497 students in grades one through twelfth (1st -12th).  
All of the campuses in the program are Title 1 schools.  45.7% of the students in the 
district are Economically Disadvantaged, 1.6% African American, 22.4% Hispanic, 
72.5% White and 1.7% with 2 or more races.  1.7% of the students are English 
Language Learners (ELL) and 38.5% of the students are at risk for not graduating 
high school.  The demographics of the ACE Centers and the demographics of the 
Early ISD are statistically similar. 
 

Center # ACE 
Student
s 

% 
Econ. 
Disad. 

% 
African 
Am. 

% 
Hispanic 

% 
White 

% Am.  
Indian 

% 2 or 
more 
Races 

% 
ELL 

% At 
Risk 

Early Primary 178 42% 2% 16% 48% <1% 1% 3% 43% 

Early Elementary 185 48% 4% 24% 66% <1% 4% <1% 39.4% 

Early Middle 158 35% 3% 13% 52$ 0 2% 1% 34% 

 
 
The ACE Centers are in session for 31 weeks during the school year for 12 hours 
each week.  All of the ACE Centers begin their day with a Breakfast Club to 
accommodate students who participate in extracurricular activities or ride buses to 
school.  The after school program usually begins from 3:20 to 3:30 P.M. and ends at 
approximately 5:45 P.M., Monday through Thursday.  In all of the centers only the 
Breakfast Club is held on Friday. 
 
Program Structure:  Was the program implemented as intended? 
 
The intent of the ACE Program is to create centers that provide academic, 
enrichment, college and career readiness, and family engagement activities to 
economically disadvantaged and other students in at-risk situations. In addition, 
other valuable services and activities are included (e.g., drug and violence 
prevention, character education, technology, art, music, recreation) that are intended 
to complement the students’ regular academic program during non-school hours.  It 
is important to note that ACE Programs are not intended solely for academic 
improvement, but also to provide a safe place after school where students can go to 
receive academic assistance if needed and participate in a range of enrichment 
activities.  
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Overall the ACE Program was implemented as intended. The program provides a 
primarily academic-focused program (62% of the ACE Program) that is strongly 
aligns with the school day (95-100%). The Enrichment Program composes 11% of 
the ACE Program and is 75-100% aligned with the school day.  Career and College 
Readiness made up approximately 24 % of the ACE Program and are loosely aligned 
to the regular school day at 10%.  Each of the ACE Centers implemented the 
MindWorks curriculum.  This curriculum infuses College and Career Readiness 
within each of the weekly units. Therefore, the 24% designated to College and Career 
Readiness is actually much greater by was not entered the TX21st System as a 
separate component.   
 
The Family Engagement Component is approximately 2.3% of the ACE Program 
because activities for adults are held after the regular ACE Program.  
 
A majority of the personnel that work in the Academic Program are employees of the 
school districts and are certified teachers.  Each of the centers also have ACE staff 
that are highly qualified individuals that have an Associate’s Degree to Master’s 
Degrees.  Each of the ACE Centers has college students that work in the program. 
 

Resources:  Were requisite resources available for program success? 
 

The district and campus administrators at EISD choose to be a part of the 21st CCLC 
grant and committed prior to the award of the grant that they would provide 
resources and work as a partner with the ACE Program.  Therefore, from the 
beginning of the ACE Program the district has been a committed partner. Some of the 
resources that the districts have contributed are: 
 

 The district has made sure that rooms and space are available for the 
program to run smoothly- classrooms, computer rooms, library, and cafeteria. 

 District employees are encouraged to work in the program to ensure that 
there is a strong alignment between the regular school day and the after 
school program.  

 The district provides computers as well as software programs for students in 
the ACE Program to use. 

 The district allows the ACE students access to technology labs. 
 The district provides snacks at no charge to the ACE Program  
 The district does not charge the ACE Program for the copy machine and 

miscellaneous materials and supplies for student and teacher use.   
 The business office provides clerical assistance with the purchasing of 

materials and supplies, payroll for employees of the ACE Program, and 
reimbursement. 

 
Implementation Practices:  Were program practices well implemented? 
 

Overall, the ACE Program was well implemented in the first year.   
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 The three ACE Centers spent 602% of their time providing Academic 
activities for students and 11% of their time providing Enrichment activities.   

 The College and Career Readiness portion of the ACE Program was well 
implemented for all students. Hands-on activities through the MindWorks 
curriculum provided students with authentic opportunities to explore careers 
and the education required for the careers. 

 68% of ACE students increased or maintained their GPA from fall to spring. 
  The alignment between the regular classroom and the ACE Program was 

sufficient in the academic program to make a difference in raising student 
achievement, especially in their grades from fall to spring.  

 88% of 3rd graders passed the reading STAAR test on the first administration.  
Also, 73% of 4-6th graders passed the STAAR reading on the first 
administration. 

 78% of ACE students in grades 1 an 2 scored “developed” on the TPRI – 
showing that their pre-reading skills are at or above grade level. 

 
Outputs-Activities:  Are activities targeted to student needs and well 
implemented? 

 
Overall, the data show that the ACE program is reaching the intended student 
population. Examination of student demographic information for the campuses and 
the ACE Program show a strong parallel between the two groups of students.  In fact, 
at Early Elementary School there are 128 economically disadvantaged and 89 of 
these students are enrolled in ACE.   
 
Early ISD ACE Program 2014 2015 
ACE Average Daily Attendance Rate(s) No Program 48.6% 
 
Overall the 3 ACE Centers had an average attendance rate of 48.6%.  However, when 
the percent of students who are attending for substantial amounts of time are 
examined, the attendance rates decrease.  Student participation rates were 
consistent during the fall and spring semesters with 151 (30.3%) of the students 
attending at least 60% of available program days during the school year.  According 
to research, students that attend the ACE Program for at least 60% of the time have a 
better chance of improving their grades, increasing attendance, and decreasing 
discipline problems during the regular school day. 
 
ACE Students Attending Program 2015 
60% of the time 30.3% 
50% of the time 39.4% 
100 or more days 22.4% 
 
 
All of the centers met their required number of students and 61% of the students are 
attending from 60 to 81+ percent of the time, 151 ACE students attended the 
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scheduled activities for 93 days - an amount of time that may significantly increase 
student achievement.    
 
However, according to the Activity Attendance Percentage Report all three ACE 
Centers served ACE students and adults the following percentage of time. 
 
% Time in Program 0-25% 25-50% 51-75 76-100% 
ACE Students 25% 13% 7% 18% 
Adults 20% 17% 15% 48% 
 
 
Outputs-Participation:  Were program modifications made to increase participation 
in program activities? 
 
Site Coordinators made modifications in their programs during the year.   The 
majority of the modifications were made at the end of the first semester of the 
program and they were primarily activity changes.  Occasional personnel may take 
place.  The Site Coordinators looked at the student attendance in activities, usually 
Enrichment activities, and if the attendance rates were lower than expected, the 
activities were cancelled.  In 95% of the cases, the activities were replaced with 
another activity (Student Voice/Choice).  In a few cases the students were moved to 
other activities and no additional activities were added.  One ACE Center did not 
have any program changes during the entire year. 
 
Opportunity Analysis:  How many and how varied were the proposed activities 
allocated to academic support, enrichment, family engagement, college and career? 
 
Activities are more varied in the Enrichment component of the ACE Program than in 
the Academic Support area.  The majority of the Academic Support programs begin 
with an hour of Homework Assistance followed by additional, targeted assistance for 
students who need additional assistance.  The Homework Assistance is usually 
divided into grade-level, subject-level groups with approximately 15 to 20 students 
working with one teacher.  In all of the ACE Centers certified teacher’s work with 
students in the Academic Support area for two days a week and ACE Staff work with 
students the remaining two days.  
 
The majority of the ACE Programs implement the Enrichment Program in the second 
hour of programming and students have a wide variety of activities to attend 
(recreational, various clubs, cooking, technology-related sessions, games, etc.).   
Academic skills in reading, mathematics, and writing are embedded into the 
Enrichment Program activities.  Students have a say in the Enrichment Activities that 
are offered through Student Voice/Choice.   
 
College and Career Readiness activities are taught in conjunction with the 
MindWorkds curriculum and were held frequently.   
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Although Family Engagement activities made up less time in the ACE Program, the 
ACE Program as a whole had an active Family Engagement component for the first 
year in operation.  The Elementary ACE Program served more adults and the Middle 
School ACE Program served the least.  A higher percentage of parents attended 
programs in the 76-100-percentage category (Attendance Activity Percentage 
Report).  Large numbers of adults registered for the programs but did not actually 
attend.   
 
339 total adults attended Family Engagement Activities and 188 (55%) attended one 
time.  However, parents who did attend gave the Parent Engagement programs high 
marks on surveys and in focus groups 
 
II. Introduction and Purpose of Program 
 

 

Description of ACE Program 

 
The Afterschool Centers on Education (ACE) is a program administered through the Texas 
Education Agency for the federally funded 21st Century Community Learning Center (CCLC) 
grants authorized under Title IV, Part B of the Elementary and Secondary Education Act 
(ESEA), as amended by the No Child Left Behind Act of 2001 (NCLB; Public Law 107-110). 
The purpose of the ACE Program is to support the creation of community learning centers to 
provide academic enrichment opportunities during non-school hours for children who 
attend high-poverty and low-performing schools.  

The purpose of Early ISD’s (EISD) ACE Program is to provide high-quality extended learning 
opportunities before and after school to students in need of academic assistance.  EISD’s ACE 
program designed is based on each community, district, and campus needs assessment in 
conjunction with each campus and district improvement plans in a collaborative, 
comprehensive and coordinated approach.  EISD has used grant funds to build and expand a 
systemic infrastructure of extended learning opportunities. The approach is centered on a 
specific framework and foundation and included assurances for effective implementation 
and high quality programs for the attainment of TEA’s objectives. The strategies 
implemented also complement TEA’s overarching goals and critical success factors.  
 

Texas ACE Four-Component Activities  

 

Early ISD understands that the critical success factors reflect behavioral changes that 
must be demonstrated by students and families enrolled in the program or by the 
adults working on their behalf.  These critical success factors are essential for the 
ACE Program to succeed in meeting the objectives for student success.  
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In order to ensure that all students are college and career ready, all of EISD’s ACE 
Centers had the same five objectives or Intermediate Outcomes: 
 

1) Improve Academic Performance 
2) Improve Attendance in the regular school day 
3) Improve Behavior during the regular school day 
4) Increase promotion rates in the school 
5) Increase graduation rate for students 

 

Program Theory of Action 
 

 
EISD’s Theory of Action maps out specific pathways in each of the 4 Center’s Logic 
Models with respect to achieving change.  The Theory of Action establishes a specific 
set of underlying assumptions about how ACE Centers will move identified students 
from their current state t a desired future state.  The theory set up the basic building 
blocks that assisted EISD in developing effective ACE Programs for students and 
their families. 
 
EISD ACE Program Theory of Action – Students in need, spending additional time (min. 
30 days) in well-structured and aligned afterschool activities, taught by qualified 
personnel, focused on the 4 activity components will yield improvement in the academic 
performance, attendance, behavior, and promotion and graduation rates of students. 
 
With EISD as the fiscal agent, the following is a list of the 4 campuses that are served 
by the ACE Program.  During the 2013-14 school year the ACE Centers served 
__students and ___ adults.  
 

School 
Regular & Non 

Regular Students  
Percentage 

Low SES 
Percentage 

At Risk 
Early Primary School 
 

177 42% 43% 

Early Elementary School 
 

185 48.1% 39.4% 

Early Middle School 
 

158 35% 34% 

 
Sherry Clark, Project Director, three Site Coordinators, and Kerri Jacobson, Family 
Engagement Specialist staff the ACE Program at EISD.  The Site Coordinators are 
housed at the campus ACE Program that they serve.   The Site Coordinators are 
responsible for recruiting and retaining students in the program, employing ACE 
Staff to work in the program, and for the intentional programming that is offered to 
students.  Each of the Site Coordinators has developed district and community 
partnerships within and outside the school to assist with the ACE Program.  Staff 
Development and Training from the Project Director occurs at the Administration 
Office on a regular basis. 
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III.  Evaluation Strategy Plan 

This section should discuss how we know if as a fiscal agent you were successful?  What 
are the indicators, what is the evidence?  Since effective monitoring is highly dependent 
upon accurate and timely Tx21st system data entry from each program, what 
information is used to determine differential center support? 
 
These metrics, described in Table 1, represent the primary mechanism which the 
EISD determines the success and progress of the ACE Program. 
 

Table 1:  Performance Indicators 
Measure 1:  Increase in student GPA from fall to spring 
Measure 2:  The percentage of Regular ACE students who increased their reading, 
mathematics, and science on the STAAR Test 
Measure 3:  Did the attendance rate in the regular school day improve? 
Measure 4:  Did the attendance rate in the ACE Program improve for all students? 
Measure 5:  Did the number of criminal and non-criminal disciplinary removals 
decrease in the regular school day? 
Measure 6:  Did the number of Regular ACE students promoted to the next grade 
level increase? 
Measure 7:  Was there an increase in the number of high school who graduated from 
high school? 
Measure 8:  Did the ACE Center meet the number of adults required in the grant 
application? 
 

 

Increase in student GPA from fall to spring: 
 
68% of both Regular and Non-regular students in all four of the ACE Centers 
increased or maintained their GPA from fall to spring.  All of the ACE Centers had 
GPA gains that were substantial.  Two out of the three ACE Centers has more 
students who increased their grades from fall to spring than decreased their grades. 
 

 

 

Primary Elementary Middle

GPA (Reading and Math)
% Increase

16% 12% 13%

GPA (Reading and Math)
% Decrease

19% 15% 19%

GPA (Reading and Math)
% No Change

65% 73% 68%

0%20%40%60%80%
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x
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GPA Increase from Fall to Spring  
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The percentage of Regular ACE students who increased their reading scores on 
the STAAR Test: 
 

 Regular ACE students’ STAAR scores in reading declined at the Middle School 
ACE program from 2014 to 2015 (see chart).   

 Elementary School ACE Students reading STAAR scores were maintained at 
88% for 2014 and 2015 

 Mathematics is not included in the Texas Accountability System for 2015.  
 
The Project Director and Site Coordinators have already begun the identification and 
intentional planning process for students who were identified as “most in need.” 
Primary School and the Elementary ACE Centers spend 70% and 75% of the time in 
the ACE Program providing Academic Support to students (see charts below). The 
Middle School spends 41% of the time in the Academic Program.  It is pointed out 
that the two centers that spent the most time in Academics (Intermediate and 
Elementary Centers) had the highest STAAR reading scores.  Site Coordinators agree 
that the alignment between the students’ regular school day and the Academic 
Support program is a natural fit.  By using teacher lesson plans, TEKS for subject area 
assistance, and close communication with teachers, the alignment can easily be 
established.  However, the alignment between the regular school day and the 
Enrichment program is more difficult, according to Site Coordinators and ACE staff.  
The centers make an effort to align the Academic Program and the Enrichment 
Program as closely as possible with the regular school day.  The Site Coordinators all 
understand that the tighter the alignment between the ACE Program and the regular 
school day, the more skills are reinforced for students.  All four of the ACE Centers 
had an average of 75% alignment in the Academic Program.  The alignment between 
the Enrichment Program and the regular school day increased from the previous 
year.  The ACE Centers had over 50% alignment between the ACE Enrichment 
Program and the school day.  The chart below compares STAAR scores in reading 
from 2014 to 2015; however, 2014 scores include “All Students” (since there was no 
ACE Program) and 2015 scores are just Regular ACE students.  
 

 
 All of the scores are reported in percentage passing. 

Elementary Middle

STAAR Scores for Regular
Students (Reading) 2014

88 89

STAAR Scores for Regular
Students (Reading) 2015

88 73

0
20
40
60
80

100

Regular ACE Students STAAR 
Results 
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Percent of Time Allocated the Academic Support, Enrichment, and College and 
Career Readiness 
 
Interim Report # 2 was the first glimpse for Project Directors and Site Coordinators 
as to the amount of time students spent engaged in activities that were Academic, 
Enrichment, or College and Career Readiness.  According to Interim Report # 2, the 
students attending the ACE Centers at EISD spent 62% of their time in Academic 
Support activities, 11% of their time in Enrichment Activities, and 24% of their time 
in College and Career activities.  Family Engagement makes up 3% of the ACE 
Program.  Site Coordinators are quick to point out that although 11% of the ACE 
Program was allocated to Enrichment activities, academic skills were also taught 
within the Enrichment activities with the MindWorks curriculum, skills overlap each 
other.   
 
There is a high student interest in the College and Career Readiness activities that 
are part of the MindWorks curriculum.  At all grade levels in the ACE Program 
students relate to the hands-on activities and are able to bridge the content to real-
work applications of the “the world of work”.   
 

 
 

 

Did the attendance rate in the regular school day improve? 
 
The attendance rate for Regular ACE students in the regular school day did not 
improve from 2014 to 2015 but slightly declined.  The attendance rate for students 
in 2014 was 96.8% and it decreased to 96.4% in 2015. Discussions with 
administrators in the districts and Site Coordinators point to the fact that the winter 
weather was especially cold and wet this school year; thus, parents are quick to not 
send younger students to school in these conditions.   
 
 

Primary Elementary Middle

% Academics 70% 75% 41%

% Enrichment 13% 13% 8%

% C&C Readiness 13% 11% 49%

% Family Engagement 4% 1% 2%
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Program Time Allocated 
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At the Grantee Level, 151 ACE students (30.3%) attended for 60% of the time. 196 
ACE students (39.4%) attended the program for one-half of the days that the 
programs were open.  22.5% of the ACE students attended the ACE Programs for 100 
days or more (112 students).   
 
Early Primary Center had the highest percentage of students attend for 60% of the 
time and Early Middle School Center had the fewest percentage of students attend in 
the same percentage of time.   
 
The following chart depicts the Average Daily Attendance for Regular ACE students 
at each of the centers.   
ACE Centers Average Daily Attendance for Regular ACE Students 2015 
Early Primary 52% 
Early Elementary 53% 
Early Middle  41% 
 
Did the attendance rate in the ACE Program improve for all students? 
 
According to the Texas 21st CCLC Final Evaluation Report (2014), students who 
attended programming for 60 days or more demonstrated better outcomes than 
similar students who participated in ACE programming for 30 to 59 days.   
Although no analysis of individual ACE students was done regarding improved 
attendance resulting in improvement in grades or STAAR scores, an analysis of ACE 
Centers as a whole was done in 2015.  In Year the ACE center with the highest 
attendance rate also produced the highest STAAR reading scores.  Early Elementary 
Center had a 53% overall attendance rate for ACE students and 88% of the students 

Primary Elemetary Middle

2014 96.1 96.9 97.3

2015 95.9 96.6 96.5

Change -0.2 -0.3 -0.8
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passed the reading STAAR test.  An average of 228 students (58% of the Regular and 
Non-Regular ACE students) attended the 3 ACE Programs on a daily basis.   
 
 

 
Did the number of criminal and non-criminal disciplinary removals decrease 
in the regular school day? 
 
In 2014 there were 211 Non- Criminal Discipline removals of students from the 
classroom for various discipline issues.  That number increased to 143 in the 2015 
school year.  In 2015, the number of students receiving non-criminal disciplinary 
referrals increased to 331.   Non-Criminal Discipline removals decreased at the 
Primary School Center but increased at the Elementary and Middle School ACE 
Centers.  These numbers will become baseline numbers for the next years of the ACE 
Program.  According to Site Coordinators and ACE staff there is time in the ACE 
Program for staff to discuss how behaviors in the classroom can affect students’ lives.  
There are programs within the ACE Program that discuss bullying and other 
incidents that can lead to discipline problems for students and ACE students are 
taught how to handle situations. 

 
 

Primary Elementary Middle

2014 182 0 26

2015 182 35 114

Change +0 +35 +88
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Did the number of Regular ACE students promoted to the next grade level 
increase? 
 
The promotion rate for the three campuses has historically been high.  8 ACE 
students will be retained at the Primary School- 2nd grade students.  One 4th grade 
ACE students will be retained at the Elementary campus.  No students will be 
repeating a grade level at the Middle School. 
 

 
 
Did the number of high school students served in the ACE Program graduate? 
 
Although no 12th grade students are enrolled in the ACE Program, a 100% of the 
students in the 12th grade graduated from high school.   
 
Did the ACE Center meet the number of adults required in the grant 
application? 
 
The ACE Program served 189 more adults in the program than originally required.  A 
total of 339 adults were served during the 2015 through parent activities.  55% of 
parents attended one-time events such as Orientation activities or Parent Nights.  
The centers held 49 total adults activities in the fall and in the spring.   
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2015 8 1 0

Change +2 +1 +0
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Differential Center Support 
 
The Project Director constantly monitors the TX21st system to ensure that the ACE 
Programs are functioning at a high level and there is differential center support.  The 
Project Director and Site Coordinators at EISD have a systematic method in place to 
identify any types of problems or issues that may arise during the course of the 
operation of the ACE Centers. The Project Director weekly:  1) examines exception 
reports; 2) checks that attendance has been entered daily by the Site Coordinator; 3) 
monitors daily activity attendance at each center to ensure that the right students 
are attending the right activities; 4) communicates through email/phone calls with 
the Site Coordinators if any of the required duties have not been done by the timeline 
developed; 4) weekly meetings either onsite at EISD or through phone calls held to 
recap the week’s events. 
 

 

IV.  Program Support Strategy 
 
Discuss center program variation.  This section should describe the approach taken and 
data used to prioritize services (e.g. activity development, training, professional 
development, campus support, supplies, and equipment, FES, observational protocols, 
marketing, recruitment) to support Ace center activities. 
 
Center Program Variation:   
 
 All of the centers met their required number of students and adults that they were 
required to serve.   The largest variation in the ACE Centers is the ages and grades of 
the students that they serve.   
 

 
 

 

Primary Elementary Middle

2014 School Enrollment

2014 ACE Students

2014 % of Students
Attending ACE

2015 School Enrollment 283 259 322

2015 ACE Students 178 185 158

2015 % of Students
Attending ACE

63% 72% 49%
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39 to 33% of the students in the three centers are coded At-Risk for not graduating 
high school.  Economically Disadvantaged students make up approximately 34.4% of 
the ACE student enrollment. The ethnic make-up of the campuses are basically the 
same-the majority of students are White (69.6% of ACE Students).  Early Elementary 
School serves the largest percentage of the student body, followed by Early Primary , 
and Early Middle School (see chart for details). 
 
 
ACE Center Grade Levels 

Served 
School 
Enrolment 

Regular & 
Non-Regular 
ACE Students 

% Of ACE 
Students 

Early Primary 1-2rd  283 178 62.8% 
Early Elementary Grades 3, 4, 5 259 185 71.4% 
Early Middle Grades 6, 7 & 8 322 158 40% 
 
Data used to prioritize services (e.g. activity development, training, professional 
development, campus support, supplies, and equipment, FES, observational protocols, 
marketing, recruitment) to support Ace center activities: 
 
Each year the Project Director and the Site Coordinator at each of the ACE Centers 
identify specific issues, needs and resources at each campus by examining:  

 District and campus plans 
 School performance reports (AEIS) 
 Reports that include graduation rates, promotion rates, discipline data, 

attendance rates and student test scores 
 Student and family surveys, interest inventories and Student Focus Group 

data 
 Current campus partners 
 Curriculum/scope and sequence 
 Interim/benchmark assessments 
 Formative assessments that have been teacher developed 
 The ACE Evaluation Report  

 
At this point the ACE Project Director and the Site Coordinators analyze the data and 
map the priority needs to available assets.  This results in a list of programming 
strategies that will meet the needs of ACE students and adults and maximize the use 
of local resources.  Next, each Site Coordinator develops a list of program strategies 
to address issues and gaps between the current situation and the ideal situation for 
ACE participants.  These findings are presented to the campus/district administrator 
Leadership Team and any local or state funds that will be provided are added to the 
list of resources.  
 
Once this data from all of the centers is gathered and analyzed, the Project Director 
prioritizes services.  This information is then shared with the Grantee Community 
Task Force and recommendations are taken.  Once the services to be provided are 
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decided upon for students, then training for ACE staff is developed and delivered.  
Training for ACE staff is available from EISD content specialists on topics that are 
identified for ACE staff.  ACE staff can also attend any training at EISD that is 
approved by the Project Director and Site Coordinator. 
 
During the year the Project Director visits each site at least every month and if sites 
are experiencing problems, visits are done more frequently.  Formal site visits are 
done at least once during the year where the Project Director visits classrooms and 
observes ACE staff deliver instruction.  The Site Visit Monitoring Form is completed 
by the Project Director during the formal evaluation and provided to the Site 
Coordinator.  This form contains suggestions and recommendations for the Site 
Coordinator to implement. 
 
Site Coordinators request supplies and equipment for their programs through a 
formal requisition process at EISD.  The Project Director must approve all requests.  
The district purchases the supplies or equipment and then is reimbursed by EISD. 
 
Marketing and recruiting students and adults to the programs is the responsibility of 
the district, the Site Coordinator, and the Community Task Force at each center.  The 
Family Engagement Specialist assists Site Coordinators by providing support in the 
way of literature and programming that is of interest to parents.  The Site 
Coordinators become part of the culture of the school and the community and they 
advertise the ACE Program by attending community organizations and discussing 
the program, by attending community events and becoming part of the community, 
by attending PTA and PTO meetings, and by being enthusiastic about the program to 
the community. 
 

Program Participation 
 
Discuss Center participation variation.  This section should describe strategies 
employed to support centers with low student/family/participation. 
 
All of the ACE Centers met and exceeded their required student participation 
numbers.  Two of the ACE Centers enrolled between 62% and 71% of the entire 
campus in the ACE Program.  Although low student enrollment has not been an issue 
in the centers, low student participation in the activities has been an issue in some 
centers.  More students are attending activities in the first and second quartile but 
not in the third or fourth quartiles. The Project Director and the Site Coordinators. 
Participation monitored this data.  They look for trends in specific activities that have 
low attendance, certain days of the week that fewer students attend, or certain grade 
levels where attendance is low.  Once these trends are identified, the Site 
Coordinator talks with the students, teachers and even parents.  Activities with low 
attendance have been dropped and new activities put in their place to entice 
students to attend. 
 



 18 

Although all of the ACE Centers met their required adult participation, the reports 
from the TX21st system clearly show that adults are attending mostly one-time 
workshops, sessions, or parent meetings such as Parent Orientation Meetings.  
Reports also point to the fact that even programs that have been designed for 
parents such as fitness programs have had very low attendance (2 parents attending 
4-5 times in a semester).  
 
Although one-time activities such as orientations, student presentations, and holiday 
gatherings are important for parents to attend at the ACE Center, it is equally 
important that parents attend workshops and informational meetings that have 
more actual content.  Recommendations for sites with low parent participation have 
been: 
 

 Investigate a Parenting Curriculum that is evidence based and has shown 
good results with parents in low-income families.   All of the Site 
Coordinators, the FES, and a cadre of parents or teachers should receive 
training and in the last years of the program build a parent program that can 
be sustained once the grant is over. 

 Assist families with parenting and child-rearing skills, understanding child 
and adolescent development, and setting home conditions that support 
children as students at each age and grade level.   

 Communicate with families about school programs and student progress 
through effective school-to-home communications regularly 

 Improvement recruitment, training, work, and schedules to involve families 
as volunteers – ask them to help with a specific activity. 

 Involve families with their children in learning activities at home, including 
homework and other curriculum-related activities and decisions. 

 Include families as participants in school decisions, governance, and advocacy 
through the Community TASK Force for the ACE Program. 
 

The Family Engagement Specialist (part-time position) can be effectively used to 
work more directly with families in the centers that have low family involvement. 
 

V. Program Intermediate Outcomes 
 
Discuss Center outcome variation.  This section should discuss programmatic 
aspects of centers that have positive intermediate outcomes. 

 
EISD is a rural school district and the ACE Programs have similar student 
demographics, and have a common vision of improving students’ academic success 
during the school day.  However, this does not necessarily result in each center 
having a similar design and program implementation.   The ACE Program is very 
responsive to local community needs and each ACE Center is designed around 
student, parent, and community needs.   
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EISD’s ACE Program has yielded positive Academic Support: 

 

 Students in 100% of the ACE Centers increased or maintained their grade point 
average from fall to spring 

 STAAR scores in reading were maintained at Early Elementary School.  88% of 
ACE students passed the STAAR reading test 

 78% of the ACE students at Early Primary campus are scored at the 
“developed” level of the TPRI  

 25% of Regular Classroom Teachers said that from 50% to 74% of their 
students had shown improvement in homework completion 

 62% of the ACE Program was allocated to Academic Support 
 The alignment between the Academic Support portion of the ACE Program and 

the regular class was 100% (average of all ACE Centers). The alignment with 
the regular school day and the Enrichment Program was 98%. 

 The ACE Centers served 21 more Regular ACE students than required and 176 
more Regular and Non-Regular students than were required by the grant 

 EISD’s ACE Program has yielded positive increases in Graduation.   
 

Positive outcomes can be more than increases in the intermediate outcomes of the ACE 

Program.  Although personal relationships and partnerships only increase the success for 

students in the intermediate outcomes, positive changes within the programs have been 

made in the fourth year of the program.  

 

 At each ACE Center there were positive outcomes through activities that were 

carried out.  Activities such as Water Park Design, a unit that is focused on 

multiple careers.  Students had to design their own parks and devise a plan for 

maintaining the facility.  Their research included specialists in the careers of 

engineers, construction workers and mangers. Students took virtual leaps through 

time to analyze the past and discover it impact on the present and the future.  They 

learned to connect the dots of historical events to determine how one affects 

another.   

 The ACE Program has a strong partnership between the program and the school 

administration.  The “buy-in” from the administration in the district and on each 

campus has helped the programs be successful. 

 

VI. Program Impacts 
 
Discuss Center impact variation.  This section should discuss programmatic 
aspects of centers that have statistically significant intermediate outcomes. 
 
EISD’s ACE Program did have some statistically significant intermediate outcomes 
that are strengths of the ACE Program: 

 
 

 78% of the students in grades 1st and 2nd scored “developed” on the TPRI  
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 The percent of time allocated to Academic Support across all ACE Centers is 
62% 

 189 more parents were served than required by the grant and 176 more 
Regular and Non-Regular ACE students were served than required. 

 At the Primary and Elementary Ace Centers a large percentage of the students 
on campus are enrolled in the ACE Program - 62.8% and 71.4% respectfully  

 39% of the ACE students attended the ACE Program for at least one-half of the 
days the program was open for students. 

 The alignment of the Academic and Enrichment components is at a high level 
– from 98% to 100%. 

 100% of the 12th graders graduated from high school in 2015. 
 

 

VII. Stakeholder Perceptions 
Discuss Center perception variation.  This section should discuss factors seen as 
contributing to strong and weak stakeholder support. 

 
All of the ACE Centers have extremely strong stakeholder support as evidenced by 
large numbers of adult attendance at one-time events, adults attending and 
donations of time to the center activities. 

 
Factors that have contributed to the strong stakeholder support are: 

 The Site Coordinator has embedded themselves into the culture of 
the school and the community by attending events and being a 
“cheerleader” for the ACE Program. 

 Showcasing ACE students either through student presentations, 
theatre events with ACE students, or community service projects 
where ACE students are seen as contributing to the community. 

 Sending “thank you” notes to parents and community people for 
attending activities, making donations, etc. 

 Constantly talking about the positive contributions the ACE 
Program has made to the school and for students to community 
people. 

 

VIII. Assessment of evaluator recommendations and site 
coordinator commentary.   
 

This section should discuss programmatic themes and issues across all of the center 
evaluation findings. 
 
The ACE Programs were designed to offer targeted students academic support, 
enrichment activities, college and career readiness, and family engagement.   The 
goal is to help students that are “most in need” to perform academically on grade 
level, graduate from high school, and be ready for post-secondary education or a 
career. 
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The evaluation findings were presented to each Site Coordinator in their individual 
Center reports.  However, across all of the ACE Centers the following findings were 
made: 
 
 
Recommendations for Improvement in Year 2 
 
1. More students need to attend the ACE Program 60% or greater percent of 
the time.   This recommendation was made in all three of the ACE Center Reports.  In 
every incident, the percent of time that Regular ACE students were spending in ACE 
activities was very low when compared to the number of students who are enrolled 
in the ACE Program.  The Activity Attendance Percentage, the Student Attendance 
Percentage Report, and the Activity Average Daily Attendance Report all indicate 
students are not attending enough time in activities (hours and days) to make a 
substantial difference in their academic program.  30.3% of the ACE students 
attended 60% of the programming.   
 
Students in the Primary Center attended the most days with 35% of the students at 
that center attending 60% of the time.  45% of the Regular ACE students are 
attending in the first quartile, 24% are attending in second quartiles, 10% in the 3rd 
quartile and 21% in the 4th quartile of student participation in all component 
activities. 
 
A larger percent of students attended 50% of the time -39.4% of the ACE students 
attended at least half of days the programming was available.   
 
2.  Improve the quality and attendance of the Parent Involvement Program.  
Again, improving the quality and the attendance of the Parent Involvement at each of 
the ACE Centers was a recommendation for each of the ACE Center Reports.  
Although each of the ACE Centers met the required number of adults to be served in 
their program, these numbers were met with one-time parent activities such as 
Adult Fitness, Parent Night and Parent Meetings.  These activities lasted an hour and 
the parents may have attended one time during the year.  64% of parents attended 
just one time during the year.  The recommendation is that the FES should work with 
each ACE Center to individualize parent activities for that center and assist the Site 
Coordinator in organizing and publicizing the activities.   Also, a recommendation of 
examining evidence-based parenting programs that work in districts with 
demographics similar to EISD, and purchasing a program that all of the ACE Centers 
could follow to improve the program. 
 
5.  Expand Training Opportunities for ACE Staff – In all three of the centers, the 
recommendation was to expand the training for ACE staff.  Although the ACE 
Program provides 3 days of initial training to ACE Staff (not teachers employed by 
the district) at the beginning of each school year, 30% of the staff surveyed said they 
had received from 1 to 2 days of training and 15% said they had received “no 
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training.”  The recommendation is to provide follow up training during the school 
year for “refresher-type” training or training for new staff.  Although it is difficult to 
offer training to certified teachers who work in the EISD and are also ACE teachers in 
the program, there should be at least one day each semester that these teachers 
attend specialized ACE training.   
 
. 
 
 

 
 
 


